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Abstract 

This study investigates the impact of the Anglophone crisis on children’s 

right to education in the Northwest and Southwest regions of Cameroon, with 

a particular focus on child protection mechanisms. The objective was to 

examine how conflict conditions affect children’s access to education, their 

emotional well-being, and the institutional responses designed to support 

them. A descriptive survey research design was adopted, targeting a 

population of conflict-affected children and education stakeholders. The 

stratified random sampling technique was used. Data were collected using 

structured questionnaires and analysed through descriptive and inferential 

statistics, including frequency distributions, mean scores, standard deviations, 

and Pearson correlation analysis. Findings revealed that 79.7% of respondents 

reported direct disruption of their education, 80.5% linked school closures to 

emotional distress and reduced motivation, and over 70% disagreed that child 

protection services are adequate. Based on these results, recommendations 

include strengthening community-based child protection, scaling trauma-

informed education, improving humanitarian coordination, and developing 

alternative learning platforms. The study provides a strong empirical basis for 

integrated interventions to uphold children’s right to education and well-

being in conflict settings. 
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1. INTRODUCTION 
The Anglophone crisis in Cameroon, which erupted in 2016, has profoundly disrupted the educational 

landscape in the Northwest and Southwest regions, leading to a sustained educational boycott and a 

severe violation of children’s right to education. The crisis did not emerge in a vacuum; its roots lie in 

decades of structural marginalization rooted in Cameroon’s colonial history and post-independence 

governance failures. Since the reunification of the French and British parts of Cameroon in 1961, 

Anglophone communities have consistently complained that Francophones dominate the state 

executive, legislature, and judiciary, including key institutions and government ministries a grievance 

extensively documented by Konings & Nyamnjoh (2003, Pp.33-52). As early as the 1961 Foumban 

Constitutional Congress, Anglophone proposals;  including a quota of Anglophone government 

ministers and a bicameral legislature were summarily rejected, marking what Anglophone activists 

have since described as a “marriage of unequal’s” in which Anglophone leaders, heritage, language, 

and political autonomy were systematically marginalized (Jua & Konings, 2004, Pp 609-634). The 

dissolution of federalism in 1972 under President Ahidjo further centralized power in Yaoundé, 

severely marginalizing the English-speaking regions in what many scholars have characterized not 

merely as an administrative adjustment, but as a deliberate political strategy to consolidate power in 

the hands of the Francophone elite.  
 

Against this historical backdrop, the 2016 strikes and demonstrations were initially led by lawyers 

and teachers protesting the influx of French-speaking judges and teachers who were undermining the 

distinctive legal and education systems in the English-speaking regions (Beseng et al., 2023, Pp.89-

105). The protests were met by a violent government crackdown, including mass arrests of political 

leaders, the shutdown of the internet in the Anglophone regions, and the deployment of the Battalions 

d’Intervention Rapide, a force with a documented record of excessive force and human rights abuses 

(Harkness, 2022). The failure to address these legitimate and longstanding grievances catalysed the 

emergence of separatist movements, which declared the independence of “Ambazonia” in October 

2017 and began enforcing a boycott of state-run schools as a form of political resistance (Bellingcat, 

2021; Eposi & Ewange, 2021). 

The educational boycott quickly evolved from a symbolic gesture into a strategic tool wielded by 

armed groups to pressure the government into negotiations. Fighters issued threats to parents, teachers, 

and students, warning them against attending government schools. Those who defied the boycott were 

labelled as collaborators and faced harassment, abduction, or death (Human Rights Watch, 2021). 

Schools were burned, teachers assaulted, and students kidnapped. In one incident, 78 students were 

abducted from a school in Nkwen, Bamenda, in 2018, and in another, seven children were murdered in 

a classroom attack in Kumba in 2020 (UNICEF, 2019; Human Rights Watch, 2021). 

The consequences of this boycott have been severe and far-reaching. According to UNICEF (2019), 

over 600,000 children were denied access to education, with 80% of schools in the affected regions 

closed as of 2019. By 2025, the European Commission (2025) reported that 2,066 schools remained 

non-operational, with approximately 488,656 children still out of school. The prolonged absence from 

formal schooling has led to increased rates of child labour, early marriage, and recruitment into armed 

groups, particularly among displaced and vulnerable populations (DW, 2019). Girls have been 

disproportionately affected, often kept at home to assist with domestic chores, or exposed to 

exploitation due to economic hardship (The Organization for World Peace, 2022). 

The Anglophone crisis raises critical questions about the application of international law in contexts 

of domestic armed conflict. Under Article 28 of the United Nations Convention on the Rights of the 

Child (1989), states are obligated to ensure every child’s right to education on the basis of equal 

opportunity. International humanitarian law, through the Geneva Conventions of 1949, further 

classifies schools as civilian objects that must not be attacked (INEE, 2024). The deliberate targeting 

of educational infrastructure and personnel in Cameroon’s Anglophone regions represents a grave 
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breach of these obligations and threatens the developmental future of an entire generation (Amnesty 

International, 2020). 

This study seeks to examine the extent to which the Anglophone crisis has violated children’s right 

to education in the Northwest and Southwest regions of Cameroon. It specifically investigates the 

impact on school attendance and enrolment, the adequacy of child protection mechanisms, and the 

psychosocial consequences for affected children. By documenting the scale and nature of these 

violations through empirical evidence, the study aims to provide a reliable basis for evidence-informed 

interventions and policy reforms. 

 

2. LITERATURE REVIEW 
Scholarship on education in conflict zones consistently highlights the devastating impact armed 

violence has on children’s access to schooling, their psychological development, and their long-term 

life outcomes. The right to education is recognized in several international instruments, including 

Article 26 of the Universal Declaration of Human Rights (1948) and Articles 28 and 29 of the UN 

Convention on the Rights of the Child (1989). These instruments place binding obligations on states to 

ensure non-discriminatory, free, and compulsory access to primary education for all children, even in 

situations of emergency and armed conflict (OHCHR, 2025). 

Mbua and Ngoh (2021) found that continued armed conflict in the Northwest Region resulted in 

widespread school closures, the displacement of students and teachers, and a breakdown in formal 

learning processes. They described the emergence of what they termed a "lost generation" of learners 

who had been unable to access structured education for multiple consecutive academic years. Their 

findings are consistent with those of the International Crisis Group (2022), which noted that by 2018, 

an estimated 4,000 schools in the Anglophone regions had shut down, depriving over 700,000 children 

of regular schooling for nearly four academic years. 

Ekambi and Tabe (2022) observed that community-level resilience, including informal teaching 

arrangements and support from non-governmental organizations, helped to mitigate some of the 

educational disruptions caused by the crisis. However, they noted that these responses were 

inconsistent and often insufficiently resourced, resulting in significant variation in the quality and 

continuity of learning across affected communities. This finding reflects a broader pattern documented 

in conflict-affected settings globally, where community-based education initiatives, while valuable, 

cannot fully substitute for functioning formal education systems (Save the Children, 2020). 

The gendered dimensions of educational disruption have also received scholarly attention. Research 

consistently shows that girls bear a disproportionate burden when schooling is disrupted by conflict. 

Parents who experience income losses are more likely to withdraw daughters from school to help with 

household tasks or small-scale trading (Crisis Group, 2022). Furthermore, the loss of the school 

environment removes a key protective space for girls, increasing their vulnerability to early marriage, 

sexual exploitation, and unintended pregnancy. UNICEF (2019) documented a 45% increase in 

teenage pregnancies in the Northwest and Southwest regions following the onset of the crisis, 

underscoring the gendered consequences of school closures. 

The psychosocial dimensions of educational disruption in conflict zones are equally well-

documented. Extended absence from school, exposure to violence, and economic hardship combine to 

produce significant and lasting psychological harm in children. Studies conducted in comparable 

conflict settings in sub-Saharan Africa have found elevated rates of post-traumatic stress disorder, 

depression, and anxiety among children who have been displaced or witnessed violence (ACCORD, 

2024). The ACAPS (2021) thematic report on the education crisis in Cameroon’s Northwest and 

Southwest regions confirmed that children who both attended and avoided school faced distinct but 

overlapping sets of psychosocial risks, including fear, trauma, and disrupted social development. 
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Despite the volume of humanitarian reporting on the crisis, empirical research specifically 

examining the correlation between child protection mechanisms and psychosocial outcomes in the 

Northwest and Southwest regions of Cameroon remains limited. Most existing studies are either 

qualitative case analyses or advocacy reports produced by non-governmental organizations. This study 

seeks to address that gap by providing statistically grounded evidence of the relationship between 

institutional protection failures and the psychosocial deterioration of conflict-affected children. 

 

3. THEORETICAL OVERVIEW: SOCIAL LEARNING THEORY 
This study is anchored in Albert Bandura’s Social Learning Theory, first articulated in the 1960s and 

later developed into the broader Social Cognitive Theory (Bandura, 1977; 1986). Bandura argued that 

individuals learn not only through direct experience but also by observing others, a process he 

described as observational or vicarious learning. His foundational Bobo Doll experiment demonstrated 

that children could acquire aggressive behaviours simply by watching adults behave violently, thereby 

establishing that learning occurs within and is shaped by its social context (Bandura, 1961). Critically 

for this study, the same observational mechanism that transmits aggressive behaviour can equally 

transmit withdrawal from learning, avoidance of school environments, and normalization of disrupted 

education as children observe the consequences of attending school under conflict conditions. 

The theory rests on several core assumptions that are each directly relevant to the crisis under 

examination. First, learning is not exclusively the product of direct reinforcement but also occurs 

through observation and modelling. In the Anglophone regions, children who observed teachers 

assaulted, schools burned, and peers kidnapped for attending class received powerful observational 

lessons that school attendance is dangerous, a lesson that requires no direct experience to internalize 

(Bandura, 1977; Bellingcat, 2021). Second, individuals are significantly influenced by role models, 

including parents, teachers, peers, and community leaders (Bandura, 1986). Where teachers flee, 

parents withdraw their children, and community leaders either enforce or resist the school boycott, 

children read these behaviours as normative guides for their own conduct. Third, cognitive processes 

mediate observed behaviours, meaning that individuals actively interpret what they observe before 

internalizing or acting on it (Nabavi, 2012). Children in the Northwest and Southwest regions are not 

passive recipients of conflict; they interpret, make sense of, and adapt to what they witness, often 

concluding that formal education is inaccessible, irrelevant, or unsafe. Finally, self-efficacy, an 

individual’s belief in their own capacity to carry out a behaviour or achieve a goal plays a critical role 

in determining whether observed behaviours are adopted (Bandura, 1997). When children repeatedly 

observe that educational aspirations lead to harm or displacement, their academic self-efficacy erodes, 

and disengagement from schooling becomes the rational, learned response. 

Applied directly to this study’s central argument is that the Anglophone crisis constitutes a 

systematic violation of children’s right to education with Social Learning Theory providing an 

explanatory architecture for understanding how that violation is perpetuated and deepened across time 

and generations. The crisis did not merely close school buildings; it restructured the social learning 

environment of an entire region in ways that made education itself threatening. When early peaceful 

protests by Anglophone teachers and lawyers in 2016 were met with violent government repression, 

observers  including children  may have concluded that non-violent civic engagement was ineffective, 

thereby reinforcing a social environment in which armed resistance became normalized (Konings & 

Nyamnjoh, 1997; Beseng et al., 2023, pp. 93–95). In this context, the right to education was not simply 

denied by physical force; it was progressively unlearned as children modelled the avoidance and fear 

responses of the adults and peers around them. 

The theory further illuminates how the enforcement of the school boycott operated as a social 

learning mechanism in its own right. Armed separatist groups that enforced the boycott through 

threats, abductions, and attacks on students and teachers effectively trained entire communities to 
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associate schooling with physical danger (Human Rights Watch, 2021; Eposi & Ewange, 2021, pp. 

156–160). The portrayal of armed separatist leaders as defenders of Anglophone identity in social 

media narratives may simultaneously have served to glamorize resistance among younger observers 

(Bandura, 2001), while children who witnessed peers punished for attending school modelled 

avoidance as the safe and socially reinforced behaviour. Conversely, government military deployments 

and crackdowns, including the BIR's documented human rights abuses in Anglophone communities 

(Harkness, 2022, pp. 2099–2104), replicated and escalated adversarial patterns that observers could 

interpret as confirmation that schooling operates within a broader arena of state violence and 

insecurity. Each cycle of attack and reprisal thus functioned, within the Social Learning Theory 

framework, as a modelling event that reinforced the incompatibility of education with safety. 

Importantly, the theory also guides the study’s understanding of what recovery would require. 

Bandura's concept of self-efficacy (1997) implies that restoring children’s right to education cannot be 

achieved merely by reopening schools. Children whose academic self-efficacy has been systematically 

eroded through years of conflict-environment modelling will require sustained psychosocial support, 

exposure to new educational role models, and safe, consistent learning environments before they can 

re-engage meaningfully with formal schooling. This is directly reflected in the study’s finding that 

over 80% of respondents linked school closures and attacks to emotional distress and reduced 

motivation to learn, and in the statistically significant correlation (r = -0.318, p < 0.001) between 

inadequate child protection mechanisms and heightened psychosocial harm. The theoretical prediction 

that impoverished social learning environments produce impoverished learning outcomes is thus 

empirically borne out by the primary data. 

Despite criticisms from Neal and Neal (2013) and Tudge et al. (2009) that Social Learning Theory 

underestimates biological predispositions and ecological context, it remains widely applied in 

education and conflict studies for its clear explanatory power in social settings (Edinyang, 2016; 

Akers, 1998). Indeed, its integration here with empirical data specific to the Anglophone crisis 

strengthens rather than strains its applicability: the observed patterns of school avoidance, psychosocial 

distress, and protection failure in the Northwest and Southwest regions correspond precisely to the 

dynamics the theory predicts when social learning environments are saturated with violence, fear, and 

institutional failure. 

 

4. RESEARCH METHODOLOGY 

The study was conducted in the Northwest and Southwest regions of Cameroon, which are the two 

English-speaking regions most severely affected by the ongoing Anglophone crisis. These regions, 

formerly constituting British Southern Cameroons, are located in the western highlands of the country 

and share borders with Nigeria to the north and west. Their combined population exceeds four million 

people, with Bamenda serving as the capital of the Northwest Region and Buea as the capital of the 

Southwest Region. 

The Northwest Region comprises seven administrative divisions: Mezam, Momo, Bui, Donga-

Mantung, Menchum, Boyo, and Ngoketunjia. It is characterized by mountainous terrain, crater lakes, 

and dense forests. Agriculture and livestock farming form the backbone of the regional economy. The 

Southwest Region includes the divisions of Fako, Meme, Ndian, Kupe-Muanenguba, and Lebialem. It 

is known for its coastal geography, tropical rainforest, and fertile volcanic soils. Major towns include 

Kumba, Limbe, and Mamfe. Both regions have been embroiled in the socio-political conflict since 

2016, leading to widespread displacement, destruction of infrastructure, and the sustained disruption of 

essential services, particularly education (SODEI, 2021). 
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Figure 1: Map of the Northwest and Southwest Regions of Cameroon  

 
Source: UNHCR Cameroon Administrative Map 

 

This study adopted a mixed research design, integrating quantitative and qualitative approaches to 

comprehensively analyse the impact of the Anglophone crisis on children’s right to education. The 

mixed-method framework was chosen because of the multidimensional nature of the problem under 

investigation. The quantitative component enabled generalizability through numerical evidence and 

statistical analysis, while the qualitative component provided contextual depth and insight into the 

lived experiences of affected children and communities. The quantitative strand utilized structured 

questionnaires with a Likert-scale format, allowing respondents to indicate their level of agreement or 

disagreement with statements related to educational disruptions and child protection. The qualitative 

strand employed close-ended questionnaires administered to children, educators, and humanitarian 

workers in conflict-affected areas. The study employed stratified random sampling to ensure 

representation across the targeted population in both regions. 

Data were analysed using descriptive statistics including frequency distributions, mean scores, and 

standard deviations, as well as inferential statistics through Pearson correlation analysis. The 

correlation analysis was used specifically to examine the relationship between the adequacy of child 

protection mechanisms and the psychosocial effects experienced by children. This combination of 

methods strengthened the validity, reliability, and analytical depth of the study’s conclusions. 

 

5. RESEARCH RESULTS 
5.1 Effect of the Crisis on School Enrolment and Attendance 
Table 1 below presents a comparative summary of key educational indicators before and during the 

crisis in the Northwest and Southwest regions of Cameroon. The data drawn from government 

education records, United Nations agency reports, and field research conducted in 2025. 
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Table 1: Effect of the Anglophone Crisis on Education in the Northwest and Southwest Regions of Cameroon 

Indicator Pre-Crisis (2016) 
During Crisis (2018-

2023) 
Source 

Secondary School Enrolment 

(NW/SW) 
213,277 students 

2,908 students 

(decrease of 98.6%) 

Eposi & Ewange, 

2021 

Tertiary Enrolment (University of 

Bamenda) 
15,898 students 

14,164 students 

(decrease of 10.91%) 

Eposi & Ewange, 

2021 

Percentage of Non-functional 

Schools 

Approximately 

0% 

54% of schools are 

non-functional 

UN OCHA 

Cameroon, 2023 

Non-functional Schools (NW/SW 

combined) 
Very few 

2,875 out of 6,970 

schools closed 

UN OCHA 

Cameroon, 2023 

Primary School Attendance 

(Northwest) 
Above 80% 31% during lockdowns 

UN OCHA 

Cameroon, 2023 

Primary School Attendance 

(Southwest) 
Above 80% 25% during lockdowns 

UN OCHA 

Cameroon, 2023 

Children Affected by School 

Closures 
Negligible Over 700,000 children 

UNICEF, 2019; 

Crisis Group, 

2022 

Schools Destroyed or Damaged No reports 

At least 74 schools 

were burned or 

damaged 

Human Rights 

Watch, 2021 

Non-operational Schools (2025) N/A 

2,066 schools non-

operational; 488,656 

children affected 

European 

Commission, 

2025 
Source: Compiled from fieldwork (2025), Eposi & Ewange (2021), UN OCHA Cameroon (2023), UNICEF 

(2019), Human Rights Watch (2021), and European Commission (2025). 

Before the crisis began in 2016, school attendance in both regions was relatively stable and aligned 

with national education trends. Secondary school enrolment stood at approximately 213,277 students, 

and the University of Bamenda recorded 15,898 students in tertiary enrolment (Eposi & Ewange, 

2021). By 2018, secondary enrolment had collapsed to just 2,908 students, representing a decrease of 

98.6% from pre-crisis levels. Tertiary enrolment also declined, with the University of Bamenda 

recording only 14,164 students, a decrease of 10.91%. 

By 2023, UN OCHA reported that 54% of schools in the Northwest and Southwest remained non-

functional, with 2,875 out of 6,970 schools having been closed due to insecurity and targeted attacks. 

During lockdown periods, primary school attendance fell to 31% in the Northwest Region and 25% in 

the Southwest Region. The most recent data from the European Commission (2025) confirms that 

2,066 schools remain non-operational as of early 2025, with approximately 488,656 children unable to 

access education. In 2024 alone, 282 security incidents were recorded specifically in the education 

sector, and the total number of security incidents across the two regions nearly doubled from 4,519 in 

2023 to 7,035 in 2024. 

 

5.2 Quantitative Findings from Primary Data 

Survey data collected from conflict-affected children and education stakeholders across the two 

regions revealed consistent patterns of disruption and inadequate institutional response. A total of 

79.7% of respondents acknowledged direct disruption of their education as a result of the conflict, 

while 60.5% reported that they were either no longer enrolled in school or had formally dropped out. 

Among respondents who remained in school, over 80% linked the fear generated by school closures 

and attacks to emotional distress and reduced motivation to learn. 
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With respect to child protection mechanisms, the findings showed that over 70% of respondents 

disagreed that child protection services respond effectively to abuse and exploitation. Specifically, 

79.7% disagreed that services address abuse and exploitation adequately, and 80.2% disagreed that 

psychosocial support is accessible to traumatized children. Descriptive statistics further reinforced 

these findings, with mean scores ranging from 1.20 to 1.30 on a binary agreement scale, indicating 

strong consensus that institutional child protection efforts are falling far short of the need. Standard 

deviations below 0.46 indicated that these perceptions were consistently held across the sample, 

reflecting a systemic rather than isolated failure. 

Pearson correlation analysis revealed a statistically significant negative correlation between child 

protection mechanisms and psychosocial effects (r = -0.318, p < 0.001), confirming that weak 

protection systems are associated with increased emotional and psychological distress among children. 

Additional mean scores for specific humanitarian interventions pointed to critical gaps: teacher 

training registered a mean of 1.81 and the provision of educational materials recorded a mean of 2.31, 

both indicating inadequate humanitarian support in the field. 

 

5.3 Documented Violations of Children’s Rights 
The study documents a series of grave violations of children’s right to education, many of which have 

been independently verified by international human rights organizations. On 24 October 2020, armed 

men stormed the Mother Francisca International Bilingual Academy in Kumba and opened fire on 

students, killing seven children and injuring over a dozen others. Some students were attacked with 

machetes while others sustained injuries fleeing through classroom windows (Amnesty International, 

2020). This attack was widely condemned as a devastating breach of the fundamental right to 

education. 

Another serious incident occurred in Ekondo Titi, where armed separatists attacked a school, killing 

three students and a teacher. Human Rights Watch (2021) documented more than 70 attacks on 

educational facilities between 2017 and 2021, including school burnings, looting, and destruction of 

infrastructure. Separatist fighters also kidnapped hundreds of students and teachers. In two notable 

incidents, 78 and 170 students respectively were abducted, physically abused, and threatened with 

death if they returned to school (Bellingcat, 2021). Government forces have also been implicated in 

violations. In February 2020, Cameroonian soldiers reportedly participated in the killing of over 20 

civilians in the town of Ngarbuh, including 13 children, an act the military later acknowledged 

responsibility for (Human Rights Watch, 2021). 

The cumulative impact of these violations has been enormous. According to UNICEF (2019), more 

than 600,000 children were denied education, with at least 74 schools destroyed. Over 300 students 

and teachers were kidnapped since 2018. A report by Save the Children (2020) estimated that children 

in the region lost an average of three and a half years of schooling due to the crisis. These violations 

not only infringe upon children’s right to education but also expose them to trauma, exploitation, and 

long-term developmental risks including early marriage, recruitment into armed groups, and mental 

health disorders (The Organization for World Peace, 2022). 

 

6. DISCUSSION 

The evidence assembled in this study compels a frank and urgent reckoning with the scale of 

educational destruction wrought by the Anglophone crisis in Cameroon’s Northwest and Southwest 

regions. This discussion situates the study’s findings at near-total collapse of school enrolment, the 

statistically significant correlation between failing child protection systems and deepening 

psychosocial harm, and the persistent non-functionality of thousands of institutions within the broader 

scholarly and humanitarian literature on education in conflict settings. In doing so, it pursues three 
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interconnected purposes: to interpret what the data reveal about the structural and institutional 

dimensions of this crisis; to examine the psychosocial consequences borne disproportionately by 

children and, in particular, girls; and to assess what these findings mean for policy, protection, and 

recovery. What emerges is not simply a catalogue of violations, but a coherent and disturbing picture 

of systemic failure, one in which the right to education has been simultaneously weaponized, 

abandoned, and left unprotected by every actor with the power to defend it. The sections that follow 

unpack these dimensions in turn. 

The findings of this study paint a comprehensive picture of a sustained and systematic violation of 

children’s right to education in the Northwest and Southwest regions of Cameroon. The near-total 

collapse of secondary school enrolment by 2018, the closure of over half of all schools, and the 

persistent non-functionality of thousands of educational institutions represent not merely 

administrative failures but a profound humanitarian emergency affecting an entire generation of 

children. These results align with Mbua and Ngoh's (2021) characterization of a “lost generation” and 

are consistent with the International Crisis Group's (2022) assessment of the conflict as one in which 

children have paid a disproportionately high price. 

The negative correlation between child protection mechanisms and psychosocial effects (r = -0.318, 

p < 0.001) is a particularly significant finding. It establishes empirically what humanitarian reports 

have long suggested qualitatively: that institutional failure to protect children in conflict zones 

amplifies psychological harm. The Cameroon Protection Cluster (2025) similarly noted persistent 

violations of children’s rights, including arbitrary arrests, torture, and denial of access to justice, in the 

Northwest and Southwest regions, underscoring the systemic nature of the protection deficit. These 

findings challenge the adequacy of both government and humanitarian responses to date. 

The psychosocial consequences documented in this study are consistent with a growing body of 

research on childhood exposure to conflict. Over 80% of survey respondents linked school closures 

and violence to emotional distress and reduced motivation to learn. ACAPS (2021) reported that 

children in the Anglophone regions face heightened risks of gender-based violence, family separation, 

and recruitment into armed groups, all of which compound the psychological toll of the crisis. The 

study’s findings confirm that extended absences from school, combined with the fear and instability 

generated by ongoing violence, produce symptoms of trauma that, if left unaddressed, can have lasting 

consequences for children’s development, mental health, and social functioning. 

Child labour presents a particular area of concern. Available statistics indicate that 39% of 

Cameroonian children between the ages of five and seventeen were engaged in child labour even 

before the crisis intensified (ACCORD, 2024). In the Northwest Region, the loss of the school 

environment has accelerated this trend, with children, particularly girls who have been separated from 

their families due to displacement, entering informal labour as domestic helpers, traders, or agricultural 

workers. Children out of school are also subject to arbitrary arrest by security forces, who may assume 

that idle youth are associated with armed groups (ACAPS, 2021). 

The gendered dimension of educational disruption is reflected both in the statistical data and in 

broader patterns documented by international organizations. The 45% increase in teenage pregnancies 

in the crisis-affected regions (UNICEF, 2019) is emblematic of the compounding vulnerabilities girls 

face when schooling is disrupted. Girls who cannot access formal education lose not only learning 

opportunities but also the protective environment of school, which often functions as a safeguard 

against exploitation, violence, and early marriage. Community schools, while providing some relief, 

frequently lack trained teachers, adequate infrastructure, and safe environments, and thus cannot fully 

replicate the protective function of formal schooling (ACCORD, 2024). 

This study is subject to several limitations. The ongoing insecurity in the Northwest and Southwest 

regions restricted researcher’s access to certain communities, potentially introducing geographic bias 
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into the sample. The use of self-reported questionnaire data may also be subject to social desirability 

bias, particularly among respondents who feared reprisals for their responses. Additionally, the cross-

sectional design of the study captures conditions at a specific point in time and cannot fully account for 

temporal changes in the situation. Future research using longitudinal designs and, where possible, 

direct observation and institutional record analysis would strengthen the evidential base further. 

 

7. CONCLUSION 
This study has provided empirical evidence that the Anglophone crisis in Cameroon constitutes a 

sustained and systematic violation of children’s right to education in the Northwest and Southwest 

regions. The near-complete collapse of educational access documented between 2017 and 2023, the 

persistent non-functionality of thousands of schools, and the grave physical and psychosocial harm 

inflicted upon children by both separatist groups and government forces represent a profound failure of 

child protection at all levels. These violations stand in direct contradiction to Cameroon’s obligations 

under the United Nations Convention on the Rights of the Child, the Geneva Conventions, and other 

international instruments that guarantee the protection of education in situations of armed conflict 

(OHCHR, 2025; INEE, 2024). 

The statistically significant correlation between inadequate child protection mechanisms and 

heightened psychosocial distress among children reinforces the urgent need for coordinated 

institutional reform. Community resilience has partially compensated for institutional absence, but it 

cannot substitute for systematic, well-resourced child protection systems and functional schools. The 

study’s findings further confirm the gendered nature of educational disruption, with girls facing 

compounded risks of exploitation, early pregnancy, and long-term marginalization. Without deliberate, 

gender-sensitive interventions, the educational crisis risks entrenching existing inequalities for decades 

to come. 

The theoretical lens of Social Learning Theory proved valuable in explaining how conflict-

generated social environments shape children’s behaviours, aspirations, and relationship with formal 

education. Children who observe violence, witness the destruction of schools, and internalize the 

message that attending school is dangerous will not easily return to learning environments without 

deliberate and sustained psychosocial support. Rebuilding not merely the physical infrastructure of 

schools but also the social and psychological conditions necessary for effective learning must therefore 

be a vital component of any meaningful educational recovery strategy. 

 

8. Recommendations 
Considering the scale of disruption caused by the Anglophone crisis, the study recommends that 

government authorities and education stakeholders prioritize the restoration of access to education 

through inclusive and conflict-sensitive modalities. Safe learning environments must be established in 

both community and displaced settings, with a focus on rebuilding infrastructure and integrating 

psychosocial support within schools. Alternative education platforms, including radio broadcasts, 

community learning hubs, and low-bandwidth digital tools, must be developed to reach children in 

remote or insecure areas. Advocacy efforts should be strengthened to protect education as a 

fundamental right during emergencies, ensuring that conflict-affected children are not excluded from 

national education policy frameworks. 

Given the widespread perception that child protection systems are ineffective, it is imperative to 

reinforce both institutional and community-level protection frameworks. Government agencies should 

establish child protection units within crisis zones capable of responding swiftly to reports of abuse, 

displacement, and exploitation. Legal frameworks must be updated and enforced to reflect the urgency 

and specificity of protection needs among conflict-affected children. Community-based monitoring 
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groups comprising teachers, religious leaders, and child welfare advocates should be empowered and 

trained to conduct regular safety assessments, with their work supported through strategic partnerships 

between humanitarian organizations and national institutions. 

To address the psychosocial consequences linked to educational instability, schools and 

humanitarian centres should integrate comprehensive emotional support systems within their 

programs. Teachers and support staff must receive specialized training in trauma-informed teaching 

strategies to manage behavioural challenges and foster emotional resilience in learners. Mental health 

professionals should be deployed in conflict zones to provide direct and referral-based counselling 

services for children affected by violence and displacement. Finally, humanitarian organizations must 

significantly scale up operational support, improve educational material distribution, expand teacher 

training programs, and enhance monitoring and evaluation frameworks to assess impact and refine 

interventions over time. 
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